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NBPS Middle School Scope and Sequence 

Grade 6- World Geography 

Sixth graders study the world outside the United States and North America 

and systematically learn geography around the world continent by 

continent, similar to the way in which atlases are organized.  The students 

address standards that embed five major concepts: location, place, human 

interaction with the environment, movement, and regions.   

Grade 7- Ancient Civilizations 

The curriculum for grade 7 is designed to provide students with an in-depth 

understanding of the major events, people, and movements that have 

shaped ancient history commencing with the year 3000 B.C. and 

culminating with the significant events and people associated with the 

decline of the Roman Empire in 550 A.D.  Incorporated with the study of 

ancient history will be a study of world geography as it affected the 

development of ancient civilizations.  This instruction will be accomplished 

with the utilization of critical thinking skills, research with primary source 

documents, and the use of project-based learning.  

Grade 8- Introduction to United States History 

The objective of the curriculum for grade 8 is to provide students with an in-

depth understanding of the major events, people, and movements that have 

shaped American history beginning with the Age of Exploration and 

continuing with a study of the seventeenth century colonial settlements, the 

American Revolution and the Constitutional Era.  Emphasis in the course will 

be placed on the development of critical thinking skills, research with 

primary sources, and the utilization of project-based learning.  Relevant 

United States geography wi9ll be correlated with the historical events that 

have encompassed the period from the Age of Exploration through the 

Constitutional Era.  This course will provide the students with the necessary 

foundation to be successful with the study of history at the high school level.   
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Grade 6- Units of Study 

Unit Title Time Frame 
1 Map Skills: South America Sept- Nov (8-10 weeks) 

2 Five Themes of Geography: Europe and Africa Dec-March (10-12 weeks 

4 Civics, Government, and Economics: Asia April-June(8-10 weeks) 

 

 

Grade 7- Units of Study 

Unit Title Time Frame 

1 Human Origins in Africa through the Neolithic Age Sept (3-4 weeks) 
2 Mesopotamia Oct- Nov (6 weeks) 

3 Phoenicia and Israel* Dec (2 weeks) 
4 Egypt: An ancient river civilization Jan-Feb (8 weeks) 

5 Ancient Greece March-April (8weeks) 

6 Ancient Rome May-June  (8weeks) 
*Phoenicia can be completed after Mesopotamia, and Israel after Egypt.  It 
is a small unit that can be divided and fit in appropriately.   
 

Grade 8- Units of Study 

Unit Title Time Frame 

1 Age of Exploration and Colonization Sept- Nov (10 weeks) 
2 The Birth of a Nation: The American Revolution Dec-March (10-12 weeks) 

3 Constitutional Era April-June(8-10 weeks) 
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Overarching Essential Questions:  

Along with essential questions connected to content units of study, 

overarching skill-based and content related essential questions help 

vertically align our current middle school curriculum. These skills are not 

taught in isolation, but are embedded in the content.  Many of these skills 

might be taught and reinforced multiple times within a unit, and 

throughout the year.   

 

Skill-Based Topics:  Essential Questions:  

Researching: Gathering 
and evaluating sources 

 What do I need to know and how do I find it 
using credible and reliable sources? 

Synthesis: drawing 
informed conclusions to 
create new 
understanding 

 What inferences, conclusions, decisions, 
and/or predictions can I make based on the 
information that I have? 

Evaluating, Analyzing 
and Using Evidence: 

 How do I use evidence that I found (to build 
and support a claim)? 

Social Studies Content:  Essential Questions: 

Civics  What makes a good citizen? 

 What are basic freedoms and rights all 
citizens should have? 

Government and 
Politics 

 How are rules/laws/decisions made and why 
are they important?  

  How do different political systems develop 
and how do they impact society?  

Geography  How does where you live affect how you live?  

 Why do people, goods or ideas move?  

  How does geography affect growth and 
development of societies/communities?  

 How do humans impact the physical and 
political world? 

Culture   What happens when cultures interact? 
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Social Studies Vocabulary- The following is a list of essential vocabulary, 

additional vocabulary instruction should occur based on grade level, 

student need, and text dependency. 

 AD 

 BC 

 BCE 

 CE 

 century 

 civilization 

 climate 

 continent 

 country 

 culture 

 custom 

 delta 

 desert 

 drought 

 economy 

 era 

 erosion 

 ethnic group 
 

 geography 

 glacier 

 government 

 human resource 

 hurricane 

 island 

 isthmus 

 linguistic group 

 location 

 monsoon 

 mountain 

 nation 

 natural resource 

 ocean 

 peninsula 

 physical features 

 plain  

 plateau 
 

 politics 

 rain forest 

 region 

 religious group 

 resources 

 river 

 settlement 

 society 

 trade 

 tropics 

 tundra 

 urbanization 

 wind currents 
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Unit or Topic: Unit 1 
 
Exploration/Colonization: 
This unit begins with a discussion on the 
Renaissance, Reformation and the 
Scientific Revolution and its impact on the 
beginning of exploration focusing on the 
competition among European countries for 
control of the Americas from 1492-1700.  It 
also deals with the English colonization of 
North America as well as the differences 
among the three distinct colonial regions. 
Additionally, as an overarching theme for 
the year, the unit should provide 
background knowledge in English 
democratic principles to support the 
understanding of the foundations of 
American democracy and citizenship.  

Course/Subject:  
Social Studies-United States History 
 
Grade Level: 8 
 
Time Frame: September- December  
(10-12 weeks) 
 

Established Goals:  
MA History Curriculum Framework:  
WHI.12: Explain why European nations sent explorers westward and how overseas 
expansion led to the growth of commerce and the development of the trans-Atlantic 
slave trade.  
WHI.14: Identify the major economic, political, and social effects of the European 
colonial period. 
WHI.7: Describe the major economic, social, and political developments that took place 
in medieval Europe. 
WHI.8: Describe developments in medieval English legal and constitutional history and 
their importance in the rise of modern democratic institutions and procedures, including 
the Magna Carta, parliament, and habeas corpus. 
WHI.32: Explain the role of religion in the wars among European nations in the 15th and 
16th centuries. 
USI.1: Explain the political and economic factors that contributed to the American 
Revolution. 

B. how freedom from European feudalism and aristocracy and the 
widespread ownership of property fostered individualism and contributed 
to the Revolution. 

USI.11: Describe the purpose and functions of government. 
USI.12: Explain and provide examples of different forms of government, including 
democracy, monarchy, oligarchy, theocracy, and autocracy.    
 
Concepts and Skills (Grade 8-12): History and Geography 1-11 
HISTORY AND GEOGRAPHY  
1. Apply the skills of prekindergarten through grade seven.  
3. Interpret and construct timelines that show how events and eras in various parts of the world 
are related to one another. (H)  
4. Interpret and construct charts and graphs that show quantitative information. (H, C, G, E)  
5. Explain how a cause and effect relationship is different from a sequence or correlation of 
events. (H, C, E)  
6. Distinguish between long-term and short-term cause and effect relationships. (H, G, C, E)  
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7. Show connections, causal and otherwise, between particular historical events and ideas and 
larger social, economic, and political trends and developments. (H, G, C, E)  
8. Interpret the past within its own historical context rather than in terms of present-day norms 
and values. (H, E, C)  
9. Distinguish intended from unintended consequences. (H, E, C) 10.Distinguish historical fact 
from opinion. (H, E, C)  
11. Using historical maps, locate the boundaries of the major empires of world history at the 
height of their powers. (H, G) 
 
 
CCSS Reading for Literacy in History/Social Studies:  
RH.1: Cite specific textual evidence to support analysis of primary and secondary sources.  
RH.2: Determine the central ideas or information of a primary or secondary source; provide an 
accurate summary of the source distinct from prior knowledge or opinions  
RH.3: Identify key steps in a text’s description of a process related to history/social 

studies (e.g., how a bill becomes law, how interest rates are raised or lowered).  
RH.4: Determine the meaning of words and phrases as they are used in a text, including 
vocabulary specific to domains related to history/social studies.  

RH.5: Describe how a text presents information (e.g., sequentially, comparatively, 
causally).  
RH.6: Identify aspects of a text that reveal an author’s point of view or purpose (e.g., 
loaded language, inclusion or avoidance of particular facts).  
RH.7:Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) 
with other information in print and digital texts.  
RH.8: Distinguish among fact, opinion, and reasoned judgment in a text.  
RH.9: Analyze the relationship between a primary and secondary source on the same 
topic.  
 

CCSS Writing in History/Social Studies:  
WHST.1: Write arguments focused on discipline-specific content.  

a. Introduce claim(s) about a topic or issue, acknowledge and distinguish the claim(s) from 
alternate or opposing claims, and organize the reasons and evidence logically.  

b. Support claim(s) with logical reasoning and relevant, accurate data and evidence that 
demonstrate an understanding of the topic or text, using credible sources.  

c. Use words, phrases, and clauses to create cohesion and clarify the relationships among 
claim(s), counterclaims, reasons, and evidence.  

d. Establish and maintain a formal style.  
e. Provide a concluding statement or section that follows from and supports the argument 

presented.  

WHST.2: Write informative/explanatory texts, including the narration of historical events, 
scientific procedures/ experiments, or technical processes.  

a. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and 
information into broader categories as appropriate to achieving purpose; include 
formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to 
aiding comprehension.  

b. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, 
or other information and examples.  

c. Use appropriate and varied transitions to create cohesion and clarify the relationships 
among ideas and concepts.  

d. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
e. Establish and maintain a formal style and objective tone.  
f. Provide a concluding statement or section that follows from and supports the information 

or explanation presented.  



8 
 

WHST.4: Produce clear and coherent writing in which the development, organization, and style 
are appropriate to task, purpose, and audience.  
WHST.5: With some guidance and support from peers and adults, develop and strengthen 
writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on 
how well purpose and audience have been addressed.  
WHST.6: Use technology, including the Internet, to produce and publish writing and present the 
relationships between information and ideas clearly and efficiently.  
WHST.7: Conduct short research projects to answer a question (including a self-generated 
question), drawing on several sources and generating additional related, focused questions that 
allow for multiple avenues of exploration.  
WHST.8: Gather relevant information from multiple print and digital sources, using search terms 
effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data 
and conclusions of others while avoiding plagiarism and following a standard format for citation.  
WHST.9: Draw evidence from informational texts to support analysis, reflection, and research.  
WHST.10: Write routinely over extended time frames (time for reflection and revision) and shorter 
time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, 
and audiences.  
*Note: Students’ narrative skills continue to grow in these grades. The standards require that students be 

able to incorporate narrative elements effectively into arguments and informative/explanatory texts. In 
history/social studies, students must be able to incorporate narrative accounts into their analyses of 

individuals or events of historical import. –Pg. 78 Massachusetts Curriculum Framework for English 
Language Arts and Literacy, March 2011 
 

Resources: 
 

Textbooks: 
 
Deverell, W., & White, D. (2012). United States History: Beginnings to 1877. Holt & 
McDougal. (pp. 90-143) along with supplemental materials. 
Unit 1, Chapters 1 Section 4-pgs: 22-27 
Chapter 2 Section 1- 5- pgs: 34-66 
Chapter 3, Section 1-4 through the Enlightenment, pgs: 68-97 
 

Garcia, J., Ogle, D., Risinger, C. F., & Stevos, J. (2005). Creating America; A History of 
the United States. McDougal Littell. (125-199) along with supplemental materials.  
Chapter 1, Section 4 & 5- pgs. 44-55 
Chapter 2, Sections 1-4- pgs: 58-81 
Chapter 3, Sections 1-3- pgs: 82-105 
Chapter 4, Sections 1-3- pgs:107-125 
Chapter 5, Section 1-3- pgs: 132-151 
 
Additional Readings:  
The Young Witch Hunters from Muse, by Rhoda Blumberg 
 
James W. Loewen.  (1995).  Lies My Teacher Told Me. Pgs. 37-74 

Online Resources: 
Google drive link to articles and resources in lesson sequence:  

https://drive.google.com/open?id=0B8amFDr6vptQeHlVNkR6TFRUMmc 

 
CFA Grade 8 Middle School Dropbox: 

https://drive.google.com/open?id=0B8amFDr6vptQeHlVNkR6TFRUMmc
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https://www.dropbox.com/sh/ekt83a2zd52z0q1/AAD65H1-yPRRDadE-xxc-O5xa?dl=0 

 
https://sheg.stanford.edu/ 
 

www.hmhsocialstudies.com - online resource connected to text- contains an 
abundance of useful supplemental materials 
 
www.historyleaningsite.co.uk 

www.nationalhumanitiescenter.org  

www.gilderlehrman.org  

www.images.pcmac.org  

www.flowofhistory.com  

 
Media: 
Three Sovereigns for Sarah 
The Voyage of the Mayflower movie 
Elizabeth I: The Golden Age (2007) Spanish Armada Battle Scene and Tilbury speech 
clips: https://www.youtube.com/watch?v=T3Bq1h728X0   

 
Primary Sources:  
Speech to the Troops at Tilbury by Queen Elizabeth transcribed 
Journal entries from Christopher Columbus 
The Interesting Life of Olaudah Equiano (1789) 
Magna Carta (1215) 
Mayflower Compact (1620) 
Martin Luther 95 Theses 
Introduction to The Decameron by Giovanni Boccaccio (1351) 
Black Death: Song “Ring Around the Rosie” 
Excerpts from Of Plymouth Plantation by William Bradford (1620-1647) 
A Narrative of the captivity and restoration of Mary Rowlandson aka The Sovereignty 
and Goodness of God (1682) 
The Sermon by Jonathan Edwards, “Sinners in the Hands of an Angry God” 
Various sources from colonists and Native Americans (see lesson sequence) 
 

Students will understand that… 
Content: 

 New ideas and trade changed 
European’s lives 
 

 Europeans explored the world, 
searching for new lands and new trade 
routes 

 

 Columbus’ voyages led to new 
exchanges between Europe, Africa, 
and the Americas. 

 

 Europeans forced millions of African 
slaves to work in their colonies 

Essential Questions to Guide Learning 
& Inquiry 
 
Why would people leave their familiar 
surroundings to explore, settle, and claim a 
new land? 
 
How did the ideas of the Renaissance 
influence European explorers?    
 
How did the events surrounding the 
Reformation contribute to the questioning 
of religious ideology? 
 
What happens when cultures interact? 

https://www.dropbox.com/sh/ekt83a2zd52z0q1/AAD65H1-yPRRDadE-xxc-O5xa?dl=0
https://sheg.stanford.edu/
http://www.hmhsocialstudies.com/
http://www.historyleaningsite.co.uk/
http://www.nationalhumanitiescenter.org/
http://www.gilderlehrman.org/
http://www.images.pcmac.org/
http://www.flowofhistory.com/
https://www.youtube.com/watch?v=T3Bq1h728X0
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 Despite a difficult beginning the 
English colonies flourished. 

 

 Some English colonists travelled to the 
colonies to gain religious freedom 

 
 
Reading and Writing: 

 A text’s features, structure, and 
characteristics facilitate the reader’s 
ability to make meaning of the text.  

 Good readers compare, infer, 
synthesize, and make connections to 
make text relevant and useful.  

 Good writers develop and refine their 
ideas for thinking, learning, and 
communicating  

 A writer selects a form based on 
audience and purpose.  

 Oral discussion helps to build 
connections to others and create 
opportunities for learning.  

(Ex: initial encounters of the Spanish and 
pre-Columbian civilizations frame future 
Native American and European 
relationships) 
 
 
How did the defeat of the Spanish Armada 
lead to England’s dominance in the New 
World?  
 
How did the experiences of the colonists 
shape America’s political and social 
ideals?  
 
How did the creation of colonial 
governments give English colonists 
experience in self-rule? 
 
 
 

Students will know… 

 The difference between primary and 
secondary sources 

 How to apply geography skills (5 
themes of geography) 

 How to determine the meaning and 
use content-specific vocabulary 
encountered in multiple text 

 How to write informative/explanatory 
texts to examine and convey complex 
ideas and information clearly 

 How to develop and strengthen writing 
through planning, revising, editing and 
rewriting drafts of formal and informal 
writing pieces 

 How to determine a central theme or 
idea from piece of informational text 

 
 

 
 

  

Students will be able to … 
Content:  

 explain how European societal 
changes beginning with the Age of 
Logical Thinking contribute to the race 
for exploration. 

 Evaluate the impact of the Reformation 
contributed to the competition between 
England and Spain for control of the 
New World in the 15th century. 

 explain why European nations sent 
explorers westward and how overseas 
expansion impacted the Native people 
of the Americas, led to the growth of 
commerce, and the development of the 
trans-Atlantic slave trade. 

 Evaluate Columbus’ methods of 
exploration and conquests of the new 
world. 

 analyze how the British naval defeat of 
the Spanish Armada affected 
colonization in the Americas. 

 Analyze the early successes and 
failures of English colonization in North 
America. 
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 Evaluate the establishment of the 
Mayflower Compact as a form of self 
government. 

 Trace the establishment of the New 
England, middle, and southern 
colonies, and analyze the religious, 
social, cultural, and economic 
differences among each colonial 
region.   

 Explain the hierarchy of colonial 
government and the meaning of a 
monarchy and democracy 

 Evaluate the result the French and 
Indian War had on England, the 
colonies, and the Native Americans 

Literacy:  
Read, analyze, and interpret primary and 
secondary sources. 
 
Cite explicit and inferential textual 
evidence to support conclusions in 
discussion and in writing. 
 
Read closely first with support and then 
independently for a specific purpose 
related to the task.   
 
Determine the main idea of a text, and 
identify aspects of the text that reveal the 
author’s point of view or purpose.   
 
Analyze and interpret various types of 
maps, charts, and graphs. 
 
Assess the credibility and accuracy of 
sources. 
 
Use technology as a tool to research, 
organize, evaluate, and communicate 
information. 
 
Take notes and write, using quotes and 
paraphrasing, avoiding plagiarism and 
providing bibliographic information.   
Raise, consider, discuss, read and write 
about key questions regarding Exploration 
and Colonization. 
 
Make judgments and decisions based on 
historical situations. 
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Speak coherently and effectively to 
present information to a large group 
 
Synthesize knowledge of exploration and 
colonization and reflect on learning by 
creating a finished product that is 
representative of personalization of 
information 
 
Explain and apply the content specific 
vocabulary. 

 

Assessment Evidence 

Performance Tasks 

 Task #1: Mayflower Compact CFA-  
Located in Grade 8 Dropbox-(see link 
in resources) Lesson 10 

 Task #2: Christopher Columbus 
Report Card- see Lesson 5 and rubric 
in google drive link. 

 Summative unit assessments on 
Exploration and the Colonies 

 
 
 

 

Other Assessment Evidence 

 Students’ contributions and 
demonstration of understanding during 
discussions. 

 Written responses to text-dependent 
questions. 

 Optional quizzes for vocabulary or 
comprehension.  

 Independent analysis of maps, charts, 
and graphs. 

 On-going journal writing: Entries may 
be written on a daily basis in class or at 
home, after each lesson, or at any time 
the teacher and/or student feels 
appropriate. Journals may be used as 
a means of assessment. 
 Suggestions for journal entries:  

 If I were _____, I think I…  

 This incident reminds me of a 
time when… of a book in 
which… of an experience 
that…  

 When I read ______, I…  

 I think that…  

 This person, ______, is similar 
to _____ because… 

 This event is similar to _______ 
because…  

  Response to a quotation  
Key Criteria for Performance 
 Assessment 
 

 Written answers should include 
evidence from the text to support 
student answers.   

 District and state writing rubrics should 

Key Criteria for Other Assessments 
 

 Logical and comprehensible idea 
development 

 Textual evidence from the text used 
appropriately and accurately  

 Use of standard English conventions in 
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be used to assess the learning.   

 Final at the end of the year 

 Diagnostic Test at beginning of the 
year  
 

  

writing and speaking 

 Proficient use of content-specific 
vocabulary, map skills, 

 Analyze  

Possible Accommodations – 
Performance task 
 
Scaffold learning tasks for struggling 
students by dividing parts of the 
assessment into smaller work tasks.  
 
Provide graphic organizers to assist with 
writing tasks and student checklists to self-
monitor. 
 
Provide word banks for tiered scaffolding 
as appropriate. 
 
Provide students with “Keys to Literacy” 
question prompts. 
 
Set up cooperative learning groups for 
struggling and ELL students. 
 
Provide a guided reading activity for 
struggling students. 
 
Facilitating annotation activity 
 
 
 
 

Possible Accommodations – other 
assessments 
Provide audio and visual access to support 
text comprehension for struggling learners. 
 
Provide an outline or summary of the text. 
 
Differentiate close reading by reducing the 
number of paragraphs and practicing 
ongoing assessment of student progress 
to inform decisions about the students that 
need additional support.  
 
Anchor Charts to support the learning. 
 
Provide direct instruction of vocabulary: 

 Provide a description, explanation, 
or example of the new term. 

 Ask students to restate the 
description, explanation, or 
example in their own words. 

 Ask students to construct a picture, 
pictograph, or symbolic 
representation of the term. 

 Engage students periodically in 
activities that help them add to their 
knowledge of the terms through 
student’s discourse and written 
work. 

 Periodically ask students to discuss 
the terms with one another. 

Learning Plan 
 

Summary of Key Learning Events and Instruction          
 
In general: 

 Close reading (supported and then independent) with text-dependent questions to 
use with individuals and groups 

 Discussion in various modes (turn and talk, small group, think/pair/share, whole 
group, jigsaw) 

 Text-Dependent Questions  

 Direct Instruction in analysis of primary and secondary sources 

 Direct instruction in key vocabulary- Frayer Model, Word Boxes, Interactive 
Notebooks 
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 Direct instruction in writing 
 

**Some Lesson Topics are meant to extend over the course of several days 
 
Lesson 1: Exploration of Essential Questions (The unit should be “bookended” by an 
essential question exploration session, meaning that you begin exploring the essential 
questions and end the unit by looking at them again and reexamine them as a class and 
in collaborative groups.  Throughout the unit, teachers should refer back to essential 
questions and encourage students to consider them throughout the unit.) 

 Students can examine questions through collaborative groups, think-pair-share 
activities, journal writing or other such collaborative activities that help students 
engage in academic discourse.   

 Students will distinguish between credible and reliable sources.  See Stanford 
History Education Group Lesson: Lunchroom Fight-
https://sheg.stanford.edu/intro-materials  (This lesson will provide students with 
the skills they need to determine the credibility of sources) 

 Review of the differences between primary and secondary sources. 
 
 
Lesson 2: Societies in Europe (Middle Ages) - An introduction to the conditions of 
Europe during the Middle Ages and the transition from feudalism to the revival of trade 
and the start of the Renaissance and the Scientific Revolution. This lesson sets the 
foundation for understanding the roots of exploration. 
 
Holt McDougal- Pgs: 24-29 
 

 Students will create two column notes and examine key terms and people 
(Middle Ages, feudalism, nobles, Black Death, peasants, commerce, manor 
system, Crusades) 

 Close reading and annotation of text for specific purpose with the use of two- 
column notes and text dependent questions. 

 Analyze Introduction to The Decameron by Giovanni Boccaccio (1351) 

 Black Death: Song “Ring Around the Rosie” 

 Written Response: How did the Black Death impact economic and social 
changes? 

 
Lesson 3: Students will examine the Renaissance Era along with the Scientific 
Revolution and how they both sparked trade around the world and new ways of thinking. 
 

 Students will create two column notes and examine key terms and people: 
(Michelangelo, Leonardo da Vinci, Gutenberg, printing press) 

 Students will explore the Socratic Method and examine the idea of humanism, 
which influenced the Renaissance Era  

 Students will compare and contrast the philosophy of Socrates, Plato and 
Aristotle using a graphic organizer 

 Students will analyze the famous paintings of Michelangelo and Leonardo de 
Vinci using think-pair-and share/ Students will reflect on the idea of “the 
Renaissance Man” 

 New inventions that resulted in spreading ideas (printing press) and improved 
navigation. Written Response: Why can one say that the invention of printing 
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press in Europe came at the right time and the right place? 
 
 

Lesson 4: Students will examine the three G’s-Gold, Glory and God, which 
fundamentally began European exploration of the New World. 
Textbook: pgs. 38-41- Reading, cause and effect chart pg. 40, exploration and routes 
map-pg. 41. 

 Students will create two column notes and examine key terms and people. (Leif 
Eriksson, Henry the Navigator, caravel, astrolabe, Vasco da Gama, Bartolomeu 
Dias, Ferdinand Magellan, Circumnavigate) 

 Students will evaluate maps of sea routes by Portuguese explorers.   

 How might the establishment of new sea routes help European countries break 
the monopolies on Asian spices held by merchants? Why was trade with Europe 
so important to Europe?  

 
Lesson 5: Christopher Columbus and the Taino 
Suggested Activities:  

 Students will evaluate primary and secondary sources on Christopher Columbus  
o Journal entries 
o Letter to King and Queen of Spain- pg. 44 (textbook) 
o Excerpt from Lies My Teacher Told Me 

 Students will respond to the following question: “Is Christopher Columbus a 
villain or a hero?” 

 On a map track Columbus’ voyages 

 Students will evaluate Columbus’ abilities in a report card format; they will 
research and analyze primary and secondary source information to determine 
Columbus’ aptitude in the following categories: leadership, bravery, 
geography/navigation, treating other with respect, and determination.   

 Impact of the Columbian Exchange on the eastern and western hemisphere. Pg. 
45 

o “Before 1492, there were no tomatoes in Italy, no potatoes in Ireland, 

no oranges in Florida, and no cattle in Texas.” 
o Why were these important food crops missing in these areas before 

1492? 
o How did the Columbian Exchange contribute to the spread of disease in 

the Americas? 
o Why is chocolate a “sweet” example of the Columbian Exchange? 

 
Lesson 6: Students will explore how the conquistadors were able to conquer the Aztec 
and Inca empires. 

 Students will create a cause and effect foldable. (Spanish Victories) 

 Students will create higher order thinking questions using Blooms Taxonomy. 

 Students will read and use two column notes to examine key terms and people 
(conquistadors, Hernan Cortes, Francisco Pizarro, Moctezuma, Aztec, Inca, 
Bartolome de las Casas)  

 Students will analyze primary source on Queen Isabella I and Henry Hudson by 
close reading and answering targeted text dependent questions.   

 Students will analyze an “Account of Bartolome de las Casas” and reflect on the 
treatment of the people in the New World. 
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Lesson 7: Students will examine the role of religion during the battle of the Spanish 
Armada. 

 Students will explain the Protestant Reformation and the important role Martin 
Luther and his 95 Theses played through a class discussion. 

 Students will read about the events that led to the Spanish Armada, the battle 
that resulted in the decline of the Spanish Empire, and the emergence of Great 
Britain’s power.   

 Students will watch a video clip from Queen Elizabeth I: The Golden Age-battle 
scene and speech at Tilbury. 

 Students will analyze the importance of the Northwest Passage to France, 
England and the Dutch with a graphic organizer and a map charting the routes of 
Henry Hudson, John Cabot and Jacques Cartier 

 Students will examine the importance of England conquering the Spanish 
Armada using think-pair-share and providing a written response. 
 

Lesson 8: Beginnings of Slavery in the Americas- pg. 58-63 
Key Terms and People: (Middle Passage, Atlantic slave trade, African Diaspora, 

immune, Olaudah Equiano,) 

 
 Cause and Effect chart- reasons for African slavery 

 Read, excerpt from The Interesting Life of Olaudah Equiano (1789) 

 Atlantic slave trade map, African Diaspora map 

 
The English Colonies 
Lesson 9: Roanoke and Jamestown  
Students will examine the failures and success of the first permanent English 
settlements. 

 Students will create two column notes and examine key terms and people 
(charter, Sir Walter Raleigh, John White, The London Company, joint-stock 
company, Jamestown, John Smith, Pocahontas, Powhatan Confederacy, John 
Rolfe, indentured servants) 

 On a map identify early English settlements and their proximity to various 
resources 

 Primary Sources Analysis: Jamestown conditions. 

 Close Read and annotate Biography of Pocahontas from online textbook teacher 
resources 
 
 

Lesson 10: Pilgrims and the Mayflower Compact 
Students will analyze the events that led to the Pilgrim’s settlement of Plimoth Plantation 
and the impact of the Mayflower Compact as a form of self-government in the colonies. 

 Students will read about examine key terms and people: (Pilgrims, immigrants, 
Mayflower Compact, William Bradford, Squanto, separatists, religious 
persecution, Wampanoag) 

 Letter from a Pilgrim Child and Notes from a Wampanoag Child- Read, annotate 
and answer text dependent questions. 

 An excerpt from William Bradford’s of Plymouth Plantation with Text- Dependent 
Questions. 

 Model annotation and close reading of the Mayflower Compact 

 Mayflower Political Cartoon Analysis from Online Textbook 
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 District CFA #1- The Mayflower Compact 
 

Lesson 11: New England Colonies 
Students will evaluate how religion and government were closely linked in the New 
England colonies. Additionally, students will analyze the declining relationship between 
Native Americans and colonists. 

 Students will read about and examine key terms and people: (Puritans, The New 
England Way. John Winthrop, Anne Hutchinson, Roger Williams, Thomas 
Hooker, Fundamental Orders of Connecticut, Massachusetts Bay Colony, Great 
Migration, King Philip’s War, Metacom) 

 On a map identify the New England colonies. (Massachusetts, Connecticut, 
Rhode Island, New Hampshire) 

 Take two column notes and close read to explain the foundation for New 
England’s economy 

 Students will complete a Venn diagram that compares and contrasts Pilgrims vs. 
Puritans and use it to write an extended response. 

 What led to religious disagreements about Puritans, and what was the result? 

 Salem Witch Trials- Read The Young Witch Hunters from Muse, by Rhoda 
Blumberg (see attached) 

 Read A Narrative of the captivity and restoration of Mary Rowlandson aka The 
Sovereignty and Goodness of God (1682)  

 
Lesson 12: Middle Colonies 
Students will assess how the middle colonies developed into a predominantly urban and 
diverse society based on commerce and trade. 

 Students will read about and examine key terms and people: (Peter Stuyvesant, 
Quakers, William Penn, staple crops, cash crops, proprietors) 

 On a map identify the Middle Colonies and major bodies of water. (New York, 
New Jersey, Pennsylvania, Delaware) 

 Take two column notes and close read to explain the foundation for the Middle 
colonies economy 

 William Penn- How did Penn’s ideas influence the rules of the colony? How did 
William Penn attempt to create a colonial government that would be fair to all? 
 

Lesson 13: Southern Colonies 
Students will examine how the agriculture of the southern colonies led to an increased 
need for slave labor. 

 Students will read about and examine key terms and people: (plantation farming, 
Bacon’s Rebellion, slave codes, indigo, rice, and tobacco crops, Toleration Act of 
1649) 

 On a map identify the Southern colonies (Virginia, South Carolina, North 
Carolina, Maryland, and Georgia) 

 Students will read a primary source “A Note from Virginia” annotate and answer 
questions. 

 Document based activity from online textbook- Patterns of Slavery in the English 
Colonies 

 Using Context Clues- West African Rice Economy 
 
Lesson 14: Life in the Colonies 
Students will compare the economic development, people, government, religion of the 
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New England, Middle, and Southern colonies. 

 Use a graphic organizer to examine how regional differences in climate, 
resources, and people helped the economic development of the 13 colonies.   

 Map Skills: Transparency 6 from Textbook: Economic Map and Chapter Resource- 
The English Colonies- pg. 23- Agriculture in the Colonies w/ questions 

 Pre-AP Activity from Holt Textbook- Categorizing Information 
 

Lesson 15: Roots of Representative Government 
Students will examine the  

 Government in the Colonies- Key Terms (assemblies, town meeting, royal 
governors, courts, monarch, privy council, Parliament, salutary neglect, English Bill 
of Rights, Magna Carta, Great Awakening, Enlightenment, Jonathan Edwards, 
lawmaking body) 

 Students will read about and complete a top-down web: Government in the 
Colonies- see key terms above 

 Close Read and annotate- The Sermon by Jonathan Edwards, “Sinners in the Hands 
of an Angry God” 

 T-chart Organizer: Great Awakening and Enlightenment- Examples of how each 
movement affected political and social views in the English colonies. 
 

Lesson 16: Reexamine essential questions through discussions and journal writes. 

 
Why It Matters Now: Optional Extension Lessons 

 European settlements in the Americas led to the founding of the United States. 

 The interactions among the people of these three continents laid the foundations 
for modern multicultural America. 

 Spanish language, religion and architecture continue to influence the Americas. 

 English colonies in Virginia developed into the present states of the southern 
United States. 

 The United States continues to use an expanded form of representative 
government begun by the Puritans. 

 The principles of tolerance and equality promoted in the Quaker settlement 
remain fundamental values in America. 

 The colonial system of self-governing colonies was the forerunner of our modern 
system of self-governing states. 

 The modern South maintains many of its agricultural traditions.  

 The states that were once the northern colonies remain predominantly urban 
today.   
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Unit or Topic: Unit 2 
 

Birth of a Nation 
This unit will trace the evolution of the 
colonists breaking from Great Britain. 
There is a thorough examination of Great 
Britain’s policies that enrage the colonists, 
the early skirmishes of the war, America’s 
Declaration of Independence and the 
arduous struggle that culminates with the 
Treaty of Paris (1783). 

 
 
Course/Subject: Social Studies 
 
Grade Level:  8 
 
Time Frame: January – March 
 

Established Goals:  
 

MA History Curriculum Framework:  

 
USI.1 Explain the political and economic factors that contributed to the American 
Revolution.  
(H, C) 

A.  the impact on the colonies of the French and Indian War, including how the war 
led to an overhaul of British imperial policy from 1763 to 1775  

B.  how freedom from European feudalism and aristocracy and the widespread 
ownership of property fostered individualism and contributed to the Revolution  

 
USI.2 Explain the historical and intellectual influences on the American Revolution and 
the formation and framework of the American government. (H, C) 
 

A. the legacy of ancient Greece and Rome 
B. the political theories of such European philosophers as Locke and Montesquieu  

 
USI.3 Explain the influence and ideas of the Declaration of Independence and the 
political philosophy of Thomas Jefferson. (H, C) 
 
USI.4 Analyze how Americans resisted British policies before 1775 and analyze the 
reasons for the American victory and the British defeat during the Revolutionary war. (H) 
 
USI.5 Explain the role of Massachusetts in the revolution, including important events that 
took place in Massachusetts and important leaders from Massachusetts. (H) 

 
A. the Boston Massacre  
B. the Boston Tea Party   
C. the Battles of Lexington and Concord and Bunker Hill  
D. Sam Adams, John Adams, and John Hancock 

 

The Formation and Framework of American Democracy   
USI.11 Describe the purpose and functions of government. (H, C) 
 
USI.12 Explain and provide examples of different forms of government, including 

                                                           
 Though this unit on government is placed here, it can be studied at any juncture during the course of this 

set of standards. 
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democracy, monarchy, oligarchy, theocracy, and autocracy. (H, C) 
 

CCSS Reading for Literacy in History/Social Studies:  

 
RH.1: Cite specific textual evidence to support analysis of primary and secondary 
sources.  
RH.2: Determine the central ideas or information of a primary or secondary source; 
provide an accurate summary of the source distinct from prior knowledge or opinions  
RH.3: Identify key steps in a text’s description of a process related to history/social 
studies (e.g., how a bill becomes law, how interest rates are raised or lowered).  
RH.4: Determine the meaning of words and phrases as they are used in a text, including 
vocabulary specific to domains related to history/social studies.  

RH.5: Describe how a text presents information (e.g., sequentially, comparatively, 
causally).  
RH.6: Identify aspects of a text that reveal an author’s point of view or purpose (e.g., 
loaded language, inclusion or avoidance of particular facts).  
RH.7:Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) 
with other information in print and digital texts.  
RH.8:Distinguish among fact, opinion, and reasoned judgment in a text.  
RH.9: Analyze the relationship between a primary and secondary source on the same 
topic.  
 

CCSS Writing in History/Social Studies:  

 
WHST.1: Write arguments focused on discipline-specific content.  

f. Introduce claim(s) about a topic or issue, acknowledge and distinguish the claim(s) from 
alternate or opposing claims, and organize the reasons and evidence logically.  

g. Support claim(s) with logical reasoning and relevant, accurate data and evidence that 
demonstrate an understanding of the topic or text, using credible sources.  

h. Use words, phrases, and clauses to create cohesion and clarify the relationships among 
claim(s), counterclaims, reasons, and evidence.  

i. Establish and maintain a formal style.  
j. Provide a concluding statement or section that follows from and supports the argument 

presented.  

WHST.2: Write informative/explanatory texts, including the narration of historical events, 
scientific procedures/ experiments, or technical processes.  

g. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and 
information into broader categories as appropriate to achieving purpose; include 
formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to 
aiding comprehension.  

h. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, 
or other information and examples.  

i. Use appropriate and varied transitions to create cohesion and clarify the relationships 
among ideas and concepts.  

j. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
k. Establish and maintain a formal style and objective tone.  
l. Provide a concluding statement or section that follows from and supports the information 

or explanation presented.  

WHST.4: Produce clear and coherent writing in which the development, organization, and style 
are appropriate to task, purpose, and audience.  
WHST.5:With some guidance and support from peers and adults, develop and strengthen writing 
as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how 
well purpose and audience have been addressed.  
WHST.6: Use technology, including the Internet, to produce and publish writing and present the 



21 
 

relationships between information and ideas clearly and efficiently.  
WHST.7: Conduct short research projects to answer a question (including a self-generated 
question), drawing on several sources and generating additional related, focused questions that 
allow for multiple avenues of exploration.  
WHST.8: Gather relevant information from multiple print and digital sources, using search terms 
effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data 
and conclusions of others while avoiding plagiarism and following a standard format for citation.  
WHST.9: Draw evidence from informational texts to support analysis, reflection, and research.  
WHST.10: Write routinely over extended time frames (time for reflection and revision) and shorter 
time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, 
and audiences.  
*Note: Students’ narrative skills continue to grow in these grades. The standards require that students be 

able to incorporate narrative elements effectively into arguments and informative/explanatory texts. In 
history/social studies, students must be able to incorporate narrative accounts into their analyses of 

individuals or events of historical import. –Pg. 78 Massachusetts Curriculum Framework for English 
Language Arts and Literacy, March 2011 
 

Resources: 

 
Textbooks: 
Garcia, J., Ogle, D., Risinger, C. F., & Stevos, J. (2005). Creating America; A History of 
the United States. McDougal Littell. (125-199) along with supplemental materials.  
 
Deverell, W., & White, D. (2012). United States History: Beginnings to 1877. Holt & 
McDougal. (pp. 90-143) along with supplemental materials. 
 

Online Resources:  
CFA Grade 8 Middle School Dropbox: 
https://www.dropbox.com/sh/ekt83a2zd52z0q1/AAD65H1-yPRRDadE-xxc-O5xa?dl=0 
 
Google drive link to articles and resources in lesson sequence:  
https://drive.google.com/open?id=0B8amFDr6vptQUXpTZ3g3NEdyZW8 
 

www.hmhsocialstudies.com - online resource connected to text- contains an 
abundance of useful supplemental materials 
 
Library of Congress-  http://www.loc.gov/teachers/standards  
National Archives-   http://docsteach.org  
Stanford History Education Group- http://sheg.stanford.edu/rlh  

- Stamp Act  
-  Lexington & Concord  

Teaching History.org-  http://teachinghistory.org  
World Digital Library-  http://www.wdl.org/en/  
iCivic-   https://www.icivics.org (free subscription)  

- Propaganda: What’s the Message? 
https://www.icivics.org/teachers/lesson-plans/propaganda-whats-
message  

 
Paul Revere’s Ride by Henry W. Longfellow  http://www.pierce-evans.org/18April.htm  
Fires at Valley Forge play from Creating America 

https://www.dropbox.com/sh/ekt83a2zd52z0q1/AAD65H1-yPRRDadE-xxc-O5xa?dl=0
https://drive.google.com/open?id=0B8amFDr6vptQUXpTZ3g3NEdyZW8
http://www.hmhsocialstudies.com/
http://www.loc.gov/teachers/standards
http://docsteach.org/
http://sheg.stanford.edu/rlh
http://teachinghistory.org/
http://www.wdl.org/en/
https://www.icivics.org/
https://www.icivics.org/teachers/lesson-plans/propaganda-whats-message
https://www.icivics.org/teachers/lesson-plans/propaganda-whats-message
http://www.pierce-evans.org/18April.htm
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Media: 
 
John Adams Miniseries HBO (2008) 
Johnny Tremain Disney Productions (1957) 
April Morning Hallmark (1988) 
America Rock Schoolhouse Rocks (1976-77) 
The Crossing TV Movie (2000) 
“Too late to apologize” A Declaration song  
 
 
Primary Sources:  
 
Resolution of the Stamp Act of Congress (1765) 
Boston Gazette Report on Boston Massacre (March 1770) 
Boston Massacre Engraving- Paul Revere (1770)  
Declaration of Independence  
Olive Branch Petition (1775) 
Thomas Paine’s Common Sense (1776)  
Thomas Paine’s The American Crisis (1776) 
Abigail Adam’s Letters (1776) 
Treaty of Paris (1783) 
Treatises of Civil Government by John Locke (1689) 
Join or Die Engraving, Ben Franklin ( 
 

Students will understand that… 
Content: 

 Tensions developed as the British 
government placed tax after tax on the 
colonies. 

 The tensions between the colonies and 
Great Britain led to armed conflict in 
1775 

 The colonies formally declared their 
independence from Great Britain 

 Patriot forces faced many obstacles in 
the war against Great Britain 

 The American Patriots defeated the 
British army and ended the war by 
signing the Treaty of Paris. 

 
  
Reading and Writing: 

 A text’s features, structure, and 
characteristics facilitate the reader’s 
ability to make meaning of the text.  

 Good readers compare, infer, 
synthesize, and make connections to 

Essential Questions to Guide Learning 
& Inquiry 
 
When do people have the right to 
overthrow their government? 
 
Would you have been a revolutionary? 
 
How was it possible for the American 
Patriots to gain their independence from 
the powerful British Empire?   
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make text relevant and useful.  

 Good writers develop and refine their 
ideas for thinking, learning, and 
communicating  

 A writer selects a form based on 
audience and purpose.  

 Oral discussion helps to build 
connections to others and create 
opportunities for learning.  

Students will know… 

 The difference between primary and 
secondary sources 

 How to apply geography skills (5 
themes of geography) 

 How to determine the meaning and 
use content-specific vocabulary 
encountered in multiple text 

 How to determine a central theme or 
idea from piece of informational text 

 How to write informative/explanatory 
texts to examine and convey complex 
ideas and information clearly 

 How to produce clear and coherent 
writing that is organized and on task 

 The power and importance of having a 
“voice” in their government to protect 
their rights.   

 How to be active citizens in our 
democratic republic. 

Students will be able to … 
Content:  

 Explain how the French and Indian 
War changed the map of North 
America and gave England more 
control over land. 

 Explain how British efforts to raise 
taxes (Sugar Act, Stamp Act, 
Declaratory Act, Townshend Act) 
and reassert authority in the 
colonies sparked protest.  

 Analyze the impact of key leaders 
such as Samuel Adams, John 
Adams, George Washington, 
Patrick Henry, Thomas Jefferson, 
Abigail Adams, Benjamin Franklin, 
John Hancock, Paul Revere, and 
Thomas Paine. 

 Analyze how the colonial 
propaganda regarding the Boston 
Massacre enhanced the anti-British 
sentiment through primary 
source(s). 

 Explain the cause and effect 
relationship between the Boston 
Tea Party and Great Britain’s 
response through the Coercive 
Acts (a.k.a. Intolerable Acts).  

 Describe the tension between the 
colonies and Great Britain and how 
it led to armed conflicts 
(Continental Army) in 1775. 

 Detail the steps that led to the 
colonists’ final break from Great 
Britain (Declaration of 
Independence). 

 Analyze reasons why some 
colonists chose to maintain their 
allegiance to Great Britain 
(loyalists) while others opted for 
independence (patriots).  
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 Evaluate the inclusiveness of the 
Declaration of Independence (Did 
the document address the rights of 
all?) 

 Explain how the assistance from 
France and Spain helped tip the 
balance of power in the colonists 
armed struggle with Great Britain. 

 Summarize major battles fought in 
the American Revolution (Battle of 
Lexington, Concord, Bunker Hill, 
Trenton, Saratoga, Valley Forge, 
and Yorktown) 

 Analyze the cost of the American 
Revolution and the legacy of the 
war. 

 

Literacy:  
Read, analyze, and interpret primary and 
secondary sources. 
 
Cite explicit and inferential textual 
evidence to support conclusions in 
discussion and in writing. 
 
Read closely first with support and then 
independently for a specific purpose 
related to the task.   
 
Determine the main idea of a text, and 
identify aspects of the text that reveal the 
author’s point of view or purpose.   
 
Analyze and interpret various types of 
maps, charts, and graphs. 
 
Explain and apply content-specific 
vocabulary. 
 
Assess the credibility and accuracy of 
sources. 
 
Use technology as a tool to research, 
organize, evaluate, and communicate 
information. 
 
Take notes and write, using quotes and 
paraphrasing, avoiding plagiarism and 
providing bibliographic information.   
 



25 
 

Raise, consider, discuss, read and write 
about key questions regarding Exploration 
and Colonization. 
 
Make judgments and decisions based on 
historical situations. 
 
Speak coherently and effectively present 
information to a large group 
 
Synthesize knowledge of exploration and 
colonization and reflect on learning by 
creating a finished product that is 
representative of personalization of 
information 

 

Assessment Evidence 

Performance Tasks 
 

 Task #1: Boston 
Massacre District CFA- 
See grade 8 Dropbox 
link.   

 Task #2: Road to the Revolution 
Summative Assessment and 
Revolutionary War Summative 
Assessment- contain short answer, 
maps, primary source analysis 

 Task # 3: Student created Declaration 
of Independence  
 

Other Assessment Evidence 

 Students’ contributions and 
demonstration of understanding during 
discussions. 

 Two-Column notes/T-chart used for 
note taking, primary source analysis, 
pre-writing activities. 

 Written responses to text-dependent 
questions. 

 Optional quizzes for vocabulary or 
comprehension.  

 Independent analysis of maps, charts, 
and graphs. 

 On-going journal writing: Entries may 
be written on a daily basis in class or at 
home, after each lesson, or at any time 
the teacher and/or student feels 
appropriate. Journals may be used as 
a means of assessment. 

   

Key Criteria for Performance 
Assessment 
 

 Written answers should include 
evidence from the text to support 
student answers.   

 District and state writing rubrics should 
be used to assess the learning.   

  

Key Criteria for Other Assessments 
 

 Logical and comprehensible idea 
development 

 Textual evidence from the text used 
appropriately and accurately  

 Use of standard English conventions in 
writing and speaking 

 Proficient use of content-specific 
vocabulary and map skills 
 

Possible Accommodations – 
Performance task 

Possible Accommodations – other 
assessments 
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Scaffold learning tasks for struggling 
students by dividing parts of the 
assessment into smaller work tasks.  
 
Provide graphic organizers to assist with 
writing tasks and student checklists to self-
monitor. 

Provide audio and visual access to support 
text comprehension for struggling learners. 
 
Provide an outline or summary of the text. 
 
Differentiate close reading by reducing the 
number of paragraphs and practicing 
ongoing assessment of student progress 
to inform decisions about the students that 
need additional support.  
 
Anchor Charts to support the learning. 
 
Apply RETELL strategies for ELL students 
 
Provide direct instruction of vocabulary: 

 Provide a description, explanation, 
or example of the new term. 

 Ask students to restate the 
description, explanation, or 
example in their own words. 

 Ask students to construct a picture, 
pictograph, or symbolic 
representation of the term. 

 Engage students periodically in 
activities that help them add to their 
knowledge of the terms through 
students discourse and written 
work. 

 Periodically ask students to discuss 
the terms with one another. 

 

 
Learning Plan 

 
Summary of Key Learning Events and Instruction          

In general: 

 Close reading (supported and then independent) with text-dependent questions to 
use with individuals and groups 

 Discussion in various modes (turn and talk, small group, think/pair/share, whole 
group, jigsaw) 

 Text-Dependent Questions  

 Direct Instruction in analysis of primary and secondary sources 

 Direct instruction in key vocabulary 

 Direct instruction in writing 
 
**Some Lesson Topics are meant to extend over the course of several days 
 
Lesson 1: Introduction to Birth of a Nation 
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Exploration of Essential Questions: When do people have the right to overthrow their 
government?, Would you have been a revolutionary?, and How was it possible for the 
American Patriots to gain their independence from the powerful British Empire?   
  (The unit should be “bookended” by an essential question exploration session, 
meaning that you begin exploring the essential questions and end the unit by looking at 
them again and reexamine them as a class and in collaborative groups.  Throughout the 
unit, teachers should refer back to essential questions and encourage students to 
consider them throughout the unit.) 

 Students can examine questions through collaborative groups, think-pair-share 
activities, journal writing or other such collaborative activities that help students 
engage in academic discourse.   

 
 
 
Lesson 2: French & Indian War 
 

Key Terms and People  

Seven Years War Treaty of Paris 1763 Proclamation of 1763 

George Washington Pontiac  Battle of Quebec  

 
Creating America textbook (pp. 130-135) 
United States History Beginnings to 1877 textbook (pp. 95-97) 
Map from Creating America called Pre-Revolutionary America  
 
Suggested Activities: 

 Close reading/annotation/summarization of all texts 

 2-column notes 

 Comic strip  

 Mapping British control over French territories  
 
 
Lesson 3: British Impose New Laws on the Colonies 
 

Key Terms and People  

Stamp Act Sugar Act Quartering Act 

Declaratory Act Townshend Acts tyranny 

smuggling “No taxation without 
representation is tyranny” 

Parliament  

King George III Sons of Liberty  Samuel Adams 

Patrick Henry Stamp Act Congress repeal 

boycott petition  writ of assistance  

 
Creating America textbook (pp. 143-146) 
United States History Beginnings to 1877 textbook (pp. 95-97) 
 
Suggested Activities: 

 Close reading/annotation/summarization of all texts 

 2-column notes 

 Learning Simulation: Create new “extreme” rules for the class and have students 
reflect on them (reaction/rebel/angry) 
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 Colonial Acts Boxed Activity (Title of Act, image, definition and colonial reaction) 

 Resolution of the Stamp Act Congress 

 Samuel Adams Biography in United States History Beginnings to 
1877supplements pp. 6-7. 

 Analyzing Primary Sources: William Pitt’s Address to Parliament (pp. 146 
Creating America) 

 Patrick Henry Biography in United States History Beginnings to 
1877supplements pp. 10-11. 

 Reading Like A Historian: Stamp Act http://sheg.stanford.edu/stamp-act  
 
 
Lesson 4: Boston Massacre  
 

Key Terms and People  

Massacre Propaganda Paul Revere  

John Adams  self-defense Crispus Attuck 

Redcoat engraving Regiment  

 
Creating America textbook (pp. 150) 
United States History Beginnings to 1877 textbook (pp. 101) 
 
Suggested Activities: 

 Close reading/annotation/summarization of all texts 

 2-column notes/ Top-down Web/ Guided Reading/Text-Dependent Questions  

 iCivics Propaganda: What’s the Message 
https://www.icivics.org/teachers/lesson-plans/propaganda-whats-message 

 Crispus Attucks Biography in United States History Beginnings to 
1877supplements pp. 8-9. 

 See google docs link for resources. 

 Paul Revere Engraving Bloody Massacre & Boston Gazette Report on Boston 
Massacre 

 John Adams video clip on the Boston Massacre to the Trial  

 Where the British soldiers guilty of murder or did they act in self-defense? 

 District CFA: Boston Massacre- Were the redcoats guilty or did they act in 
self-defense?   

 
 
Lesson 5: Tea Act & Boston Tea Party  
 

Key Terms and People  

Tea Act Committees of 
Correspondence 

George Hewes 

patriotism terrorism  

 
Creating America textbook (pp. 150-151) 
United States History Beginnings to 1877 textbook (pp. 102) 
 
Suggested Activities: 

 Close reading/annotation/summarization of all texts 

http://sheg.stanford.edu/stamp-act
https://www.icivics.org/teachers/lesson-plans/propaganda-whats-message
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 2-column notes/ Top-down Web/ Guided Reading/Text-Dependent Questions  

 Was the Boston Tea Party a reasonable form of protest? Patriotism or 
Terrorism? Present your position in which you argue for or against tactics of the 
Sons of Liberty.  
 
 

Lesson 6: Intolerable Acts /First Continental Congress 
 

Key Terms and People  

Intolerable Acts Coercive Acts delegate 

First Continental Congress militia  minutemen 

liberty   

 
Creating America textbook (pp. 154-155) 
United States History Beginnings to 1877 textbook (pp. 102-103 &112) 
 
Suggested Activities: 

 Close reading/annotation/summarization of all texts 

 2-column notes/ Top-down Web/ Guided Reading/Text-Dependent Questions  

 Cause & Effect from the Tea Act to Intolerable Acts to the First Continental 
Congress  (see pp. 155 in Creating America for chart) 

 
 
Lesson 7: Battles of Lexington & Concord 
 

Key Terms and People  

Paul Revere Midnight Ride Samuel Preston 

Redcoats William Dawes “shot heard around the 
world” 

liberty   

 
Creating America textbook (pp. 154-157) 
United States History Beginnings to 1877 textbook (pp. 102-103 &112) 
 
Suggested Activities: 

 Close reading/annotation/summarization of all texts 

 2-column notes/ Top-down Web/ Guided Reading/Text-Dependent Questions  

 Graphic Organizer web (differentiation) United States History Beginning to 1877 
(pp. 114 in Teacher’s Edition) 

 Continental Congress Newspaper Headlines (pp. 115 Teacher’s Edition) 

 Paul Revere’s Ride by Longfellow http://www.pierce-evans.org/18April.htm  

 Johnny Tremain video  

 Reading Like A Historian: Battle of Lexington https://sheg.stanford.edu/lexington  
 
 
 
Lesson 8: War Begins with the Second Continental Congress  
 

Key Terms and People  

http://www.pierce-evans.org/18April.htm
https://sheg.stanford.edu/lexington
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Second Continental 
Congress 

Continental Army  Olive Branch Petition 

Bunker Hill  British Evacuation of 
Boston  

Fort Ticonderoga  

Benedict Arnold  Loyalists Patriots 

Tories Abigail Adams  Battle of Lexington & 
Concord 

 
Creating America textbook (pp. 160—163) 
United States History Beginnings to 1877 textbook (pp. 114-116) 
 
Suggested Activities: 

 Close reading/annotation/summarization of all texts 

 2-column notes/ Top-down Web/ Guided Reading/Text-Dependent Questions  

 Analyzing Primary Source: Abigail Adams to John Adams  

 Compare and Contrast Patriots and Loyalists  

 Reading Like A Historian: Loyalist https://sheg.stanford.edu/loyalists  
 

 
Lesson 9: Declaring Independence   
 

Key Terms and People  

Common Sense  Thomas Paine Thomas Jefferson  

“E pluribus unum” groups excluded neutral  

independence declaration  Declaration of 
Independence  

 
Creating America textbook (pp. 163 - 165) 
United States History Beginnings to 1877 textbook (pp. 118-121) 
 
Suggested Activities: 

 Close reading/annotation/summarization of all texts 

 2-column notes/ Top-down Web/ Guided Reading/Text-Dependent Questions  

 Analyzing selections of Thomas Paine’s Common Sense 

 Choosing Sides: Benjamin Franklin v. William Franklin (United States History 
Beginning to 1877 p. 119) 

  Compare and Contrast the rights of women, Native Americans, and African 
Americans to white men. 

 
 
Lesson 10: Struggle for the Middle “States” 
 

Key Terms and People  

mercenary  strategy  Battle of Saratoga 

Battle of Trenton Benedict Arnold Molly Pitcher 

Deborah Sampson   

 
Creating America textbook (pp. 193-199) 
United States History Beginnings to 1877 textbook (pp. 126-129) 

https://sheg.stanford.edu/loyalists
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Suggested Activities: 

 Close reading/annotation/summarization of all texts 

 2-column notes/ Top-down Web/ Guided Reading/Text-Dependent Questions  

 American Revolutionary War newspaper 

 Mapping battles with strategies and analyzing patriot battle strategies (United 
States History Beginnings to 1877 pp. 128 of Teacher’s Edition 

 
 
Lesson 11: The War Expands 
 

Key Terms and People  

Valley Forge  Marquis de Lafayette  Baron Friedrich von 
Steuben 

John Paul Jones  Louis XVI bayonets 

privateer    

 
Creating America textbook (pp. 200-205) 
United States History Beginnings to 1877 textbook (pp. 130-134) 
 
Suggested Activities: 

 Close reading/annotation/summarization of all texts 

 2-column notes/ Top-down Web/ Guided Reading/Text-Dependent Questions  

 Fires at Valley Forge play from Creating America 

 Diary Entry from Surgeon from United States History Beginnings to 1877 
textbook (pp. 130-134) 

 
 
Lesson 12: The War in the South 
 

Key Terms and People  

guerillas   Lord Cornwallis  Francis the Swamp Fox 
Marion 

Nathaniel Greene Battle of Yorktown  

 
Creating America textbook (pp. 200-205) 
United States History Beginnings to 1877 textbook (pp. 130-134) 
 
Suggested Activities: 

 Close reading/annotation/summarization of all texts 

 2-column notes/ Top-down Web/ Guided Reading/Text-Dependent Questions  

 Map Activity  

 Primary Source Sentiments of an American Woman in United States History 
Beginnings to 1877 textbook (pp. 138) 

 Graphic Organizer from United States History Beginnings to 1877 textbook (pp. 
139) 

o Events/ Importance to the end of the war 
 
 
Lesson 13: The Legacy of the War 
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Key Terms and People  

Treaty of Paris 1783 republicanism  Battle of Yorktown 

Nathaniel Greene   

 
Creating America textbook (pp. 211-215) 
United States History Beginnings to 1877 textbook (pp. 139) 
 
Suggested Activities: 

 Close reading/annotation/summarization of all texts 

 2-column notes/ Top-down Web/ Guided Reading/Text-Dependent Questions  

 Map Activity from United States History Beginnings to 1877 textbook (pp. 139) 

 Map Skills: The Original 13 States 

 Assess the reasons why and how the patriots won the American Revolutionary 
War. 
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Unit or Topic: Unit 3 
The Constitutional Era 
This unit discusses… 
How the Founding Fathers handled the 
balance of freedom and safety in the 
United States after identifying the 
problems with the Articles of Confederation 
by creating a new constitution that 
provided for a stronger national 
government and the protection of the rights 
of its citizens. 

Course/Subject: Early American History 
 
Grade Level: 8th Grade 
 
Time Frame: April-June 

Established Goals:  
MA History Curriculum Framework:  
USI.6: Explain the reasons for the adoption of the Articles of Confederation in 1781, 
including why its drafters created a weak central government; analyze the shortcomings 
of the national government under the Articles; and describe the crucial events (e.g., 
Shays’ rebellion) leading to the Constitutional Convention. (H, C) 
USI.7 Explain the roles of various founders at the Constitutional Convention. Describe 
the major debates that occurred at the Convention and the “Great Compromise” that 
was reached. (H, C) 

Major Debates 
A. the distribution of political power 
B. the rights of individuals 
C. the rights of states 
D. slavery 

Founders 
A. Benjamin Franklin  
B. Alexander Hamilton  
C. James Madison  
D. George Washington 

USI.8: Describe the debate over the ratification of the Constitution between Federalists 
and Anti-Federalists and explain the key ideas contained in the Federalist Papers on 
federalism, factions, checks and balances, and the importance of an independent 
judiciary. (H, C) 
USI.9: Explain the reasons for the passage of the Bill of Rights. (H, C) 

A. the influence of the British concept of limited government  
B. the particular ways in which the Bill of Rights protects basic freedoms, restricts 

government power, and ensures rights to persons accused of crimes  
USI.10: On a map of North America, identify the first 13 states to ratify the Constitution. 
(H, G) 
Introduction 
USI.11 Describe the purpose and functions of government. (H, C) 
USI.12 Explain and provide examples of different forms of government, including 
democracy, monarchy, oligarchy, theocracy, and autocracy. (H, C) 
USI.13 Explain why the United States government is classified as a democratic 
government.  
(H, C)  
USI.14 Explain the characteristics of American democracy, including the concepts of 
popular sovereignty and constitutional government, which includes representative 
institutions, federalism, separation of powers, shared powers, checks and balances, and 
individual rights. (H, C) 
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CCSS Reading for Literacy in History/Social Studies:  
RH.1: Cite specific textual evidence to support analysis of primary and secondary sources.  
RH.2: Determine the central ideas or information of a primary or secondary source; provide an 
accurate summary of the source distinct from prior knowledge or opinions  
RH.3: Identify key steps in a text’s description of a process related to history/social 

studies (e.g., how a bill becomes law, how interest rates are raised or lowered).  
RH.4: Determine the meaning of words and phrases as they are used in a text, including 
vocabulary specific to domains related to history/social studies.  

RH.5: Describe how a text presents information (e.g., sequentially, comparatively, 
causally).  
RH.6: Identify aspects of a text that reveal an author’s point of view or purpose (e.g., 
loaded language, inclusion or avoidance of particular facts).  
RH.7:Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) 
with other information in print and digital texts.  
RH.8:Distinguish among fact, opinion, and reasoned judgment in a text.  
RH.9: Analyze the relationship between a primary and secondary source on the same 
topic.  
 

CCSS Writing in History/Social Studies:  
WHST.1: Write arguments focused on discipline-specific content.  

k. Introduce claim(s) about a topic or issue, acknowledge and distinguish the claim(s) from 
alternate or opposing claims, and organize the reasons and evidence logically.  

l. Support claim(s) with logical reasoning and relevant, accurate data and evidence that 
demonstrate an understanding of the topic or text, using credible sources.  

m. Use words, phrases, and clauses to create cohesion and clarify the relationships among 
claim(s), counterclaims, reasons, and evidence.  

n. Establish and maintain a formal style.  
o. Provide a concluding statement or section that follows from and supports the argument 

presented.  

WHST.2: Write informative/explanatory texts, including the narration of historical events, 
scientific procedures/ experiments, or technical processes.  

m. Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and 
information into broader categories as appropriate to achieving purpose; include 
formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to 
aiding comprehension.  

n. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, 
or other information and examples.  

o. Use appropriate and varied transitions to create cohesion and clarify the relationships 
among ideas and concepts.  

p. Use precise language and domain-specific vocabulary to inform about or explain the topic.  
q. Establish and maintain a formal style and objective tone.  
r. Provide a concluding statement or section that follows from and supports the information 

or explanation presented.  

WHST.4: Produce clear and coherent writing in which the development, organization, and style 
are appropriate to task, purpose, and audience.  
WHST.5:With some guidance and support from peers and adults, develop and strengthen writing 
as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how 
well purpose and audience have been addressed.  
WHST.6: Use technology, including the Internet, to produce and publish writing and present the 
relationships between information and ideas clearly and efficiently.  
WHST.7: Conduct short research projects to answer a question (including a self-generated 
question), drawing on several sources and generating additional related, focused questions that 
allow for multiple avenues of exploration.  
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WHST.8: Gather relevant information from multiple print and digital sources, using search terms 
effectively; assess the credibility and accuracy of each source; and quote or paraphrase the data 
and conclusions of others while avoiding plagiarism and following a standard format for citation.  
WHST.9: Draw evidence from informational texts to support analysis, reflection, and research.  
WHST.10: Write routinely over extended time frames (time for reflection and revision) and shorter 
time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, 
and audiences.  
*Note: Students’ narrative skills continue to grow in these grades. The standards require that students be 

able to incorporate narrative elements effectively into arguments and informative/explanatory texts. In 
history/social studies, students must be able to incorporate narrative accounts into their analyses of 

individuals or events of historical import. –Pg. 78 Massachusetts Curriculum Framework for English 
Language Arts and Literacy, March 2011 
 

Resources: 

 Creating America, p.217-287 

 United States History Beginnings to 1877, p.152 – 221 
Online Resources:  
CFA Grade 8 Middle School Dropbox: 
https://www.dropbox.com/sh/ekt83a2zd52z0q1/AAD65H1-yPRRDadE-xxc-O5xa?dl=0 

 

www.hmhsocialstudies.com - online resource connected to text- contains an 
abundance of useful supplemental materials 
 

Google drive link to articles and resources in lesson sequence:  

https://drive.google.com/open?id=0B8amFDr6vptQeDZnbVFVZmJZc1k 
 

 America Gets a Constitution (www.history.com/topics/shays-
rebellion/videos/america-gets-a-constitution) 

 Library of Congress: Teacher Guides and Analysis Tool 
http://www.loc.gov/teachers/usingprimarysources/guides.html  

 Primary Sources on the Web http://www.eduplace.com/ss/hmss/primary.html  

 Modern World History Sourcebook (Fordham University) 
http://www.fordham.edu/Halsall/mod/modsbook.asp  

 Avalon Project (Yale University) http://avalon.law.yale.edu/  

 Oyez Project – Supreme Court Summaries (Northwestern University) 
http://www.oyez.org/  

 Library of Congress Digital Collection http://www.loc.gov/index.html 

 Digitized Primary Source Collection 
http://web.wellesley.edu/web/Dept/LT/Collections/Gov/Fed/digital.psml 

 Outline Maps http://www.eduplace.com/ss/maps/  

 Historical Outline Maps http://www.eduplace.com/ss/maps/historical.html  

 World Atlas Outline Maps http://www.worldatlas.com/webimage/testmaps/maps.htm   

 Prentice-Hall Online Map Bank 
http://www.phschool.com/curriculum_support/map_bank/ 

 Reading Like a Historian - Slavery and the Constitution 
https://sheg.stanford.edu/slavery-constitution 

 Gilder Lehrman – Analyzing the Great Compromise 

https://www.dropbox.com/sh/ekt83a2zd52z0q1/AAD65H1-yPRRDadE-xxc-O5xa?dl=0
http://www.hmhsocialstudies.com/
https://drive.google.com/open?id=0B8amFDr6vptQeDZnbVFVZmJZc1k
http://www.history.com/topics/shays-rebellion/videos/america-gets-a-constitution
http://www.history.com/topics/shays-rebellion/videos/america-gets-a-constitution
http://www.loc.gov/teachers/usingprimarysources/guides.html
http://www.eduplace.com/ss/hmss/primary.html
http://www.fordham.edu/Halsall/mod/modsbook.asp
http://www.oyez.org/
http://www.loc.gov/index.html
http://web.wellesley.edu/web/Dept/LT/Collections/Gov/Fed/digital.psml
http://www.eduplace.com/ss/maps/
http://www.eduplace.com/ss/maps/historical.html
http://www.worldatlas.com/webimage/testmaps/maps.htm
http://www.phschool.com/curriculum_support/map_bank/
https://sheg.stanford.edu/slavery-constitution
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(https://www.gilderlehrman.org/history-by-era/creating-new-
government/resources/analyzing-great-compromise-1787)  

 
Primary Sources:  

 The Articles of Confederation 

 The Northwest Ordinance (1787) 

 The U.S. Constitution 

 Federalist Paper number 10 

 Federalist Papers numbers 1, 9, 39, 51, and 78 

 The Bill of Rights (1791) 

 Magna Carta (1215) and the English Bill of Rights (1689) 

 Independence Day Speech At Rochester by Frederick Douglass (June 4, 1852) 

Students will understand that… 
Content: 

 The Articles of Confederation provided 
a framework for a national government, 
but problems faced by the young 
nation made it clear that a new 
constitution was needed. 
 

 A new constitution provided a 
framework for a stronger national 
government. 

 

 Americans carried on a vigorous 
debate before ratifying the 
Constitution. 

 

 The U.S. constitution balances the 
powers of the federal government 
among the legislative, executive, and 
judicial branches.  

 

 The Bill of Rights was added to the 
Constitution to clearly define the rights 
and freedoms of citizens. 

 

 American citizenship involved great 
privilege and serious responsibilities.  

 

 

Reading and Writing: 

 A text’s features, structure, and 
characteristics facilitate the reader’s 

Essential Questions to Guide Learning 
& Inquiry 
 

Why do we need a government? Are 
some forms better than others? 
 
How can a free country properly balance 
liberty and authority? 
 
Did the Declaration of Independence live 
up to its promises? 
 
Would the U.S. have succeeded without 
a flexible plan for governing as framed in 
the Constitution? 
 
How do the ideas in the Constitution 
affect the American people? 
 
 

https://www.gilderlehrman.org/history-by-era/creating-new-government/resources/analyzing-great-compromise-1787
https://www.gilderlehrman.org/history-by-era/creating-new-government/resources/analyzing-great-compromise-1787
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ability to make meaning of the text.  

 Good readers compare, infer, 
synthesize, and make connections to 
make text relevant and useful.  

 Good writers develop and refine their 
ideas for thinking, learning, and 
communicating  

 A writer selects a form based on 
audience and purpose.  

 Oral discussion helps to build 
connections to others and create 
opportunities for learning.  

Students will know… 

 The difference between primary and 
secondary sources 

 How to apply geography skills  

 How to determine the meaning and 
use content-specific vocabulary 
encountered in multiple text 

 How to determine a central theme or 
idea from piece of informational text 

 How to write informative/explanatory 
texts to examine and convey complex 
ideas and information clearly 

 How to produce clear and coherent 
writing that is organized and on task 

 The power and importance of having a 
“voice” in their government to protect 
their rights.   

 How to be active citizens in our 
democratic republic. 

Students will be able to … 
Content:  
Explain the reasons for the adoption of the 
Articles of Confederation in 1781, including 
why its drafters created a weak central 
government 
 
Analyze the shortcomings of the national 
government under the Articles; and 
describe the crucial events (e.g., Shays’ 
rebellion) leading to the Constitutional 
Convention. 
 
Explain the roles of various founders at the 
Constitutional Convention.  

Founders 
A. Benjamin Franklin  
B. Alexander Hamilton  
C. James Madison  
D. George Washington 

 
Describe the major debates that occurred 
at the Convention and the “Great 
Compromise” that was reached.  

Major Debates 

A. the distribution of political 
power 

B. the rights of individuals 
C. the rights of states 
D. slavery 

 

Describe the debate over the ratification of 
the Constitution between Federalists and 
Anti-Federalists 
 
Explain the key ideas contained in the 
Federalist Papers on federalism, factions, 
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checks and balances, and the importance 
of an independent judiciary.  
 
Explain the reasons for the passage of the 
Bill of Rights.  
 
Analyze the particular ways in which the 
Bill of Rights protects basic freedoms, 
restricts government power, and ensures 
rights to persons accused of crimes  

 
On a map of North America, identify the 
first 13 states to ratify the Constitution.  
Describe the purpose and functions of 
government.  
 
Explain and provide examples of different 
forms of government, including 
democracy, monarchy, oligarchy, 
theocracy, and autocracy. 
 
Explain why the United States government 
is classified as a democratic government.  
 
Explain the characteristics of American 
democracy, including the concepts of 
popular sovereignty and constitutional 
government, which includes representative 
institutions, federalism, separation of 
powers, shared powers, checks and 
balances, and individual rights.  
 

Literacy: 
Read, analyze, and interpret primary and 
secondary sources. 
 
Cite explicit and inferential textual 
evidence to support conclusions in 
discussion and in writing. 
 
Read closely first with support and then 
independently for a specific purpose 
related to the task.   
 
Determine the main idea of a text, and 
identify aspects of the text that reveal the 
author’s point of view or purpose.   
 
Analyze and interpret various types of 
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maps, charts, and graphs. 
 
Explain and apply content-specific 
vocabulary. 
 
Use technology as a tool to research, 
organize, evaluate, and communicate 
information. 
 
Take notes and write, using quotes and 
paraphrasing, avoiding plagiarism and 
providing bibliographic information.   
 
Raise, consider, discuss, read and write 
about key questions regarding Exploration 
and Colonization, the American 
Revolution, the Constitution, and the Bill of 
Rights. 
 
Make judgments and decisions based on 
historical situations. 
 
Speak coherently and effectively present 
information to a large group 
 
Synthesize knowledge of exploration, 
colonization, the American Revolution, and 
the Bill of Rights and reflect on learning by 
creating a finished product that is 
representative of personalization of 
information 

 

Assessment Evidence 

Performance Tasks 
 

 Task #1: Common 
Formative Assessment: 
Federalists vs. 
Antifederalists: See grade 
8 Dropbox link.   

 Task #2: The Principles of the 
Government Jigsaw Activity. 

 Task #3: Extended Responses on the 
Bill of Rights and the Great 
Compromise.   

Other Assessment Evidence 

 Students’ contributions and 
demonstration of understanding during 
discussions. 

 Two-Column notes/T-chart used for 
note taking, primary source analysis, 
pre-writing activities. 

 Written responses to text-dependent 
questions. 

 Optional quizzes for vocabulary or 
comprehension.  

 Independent analysis of maps, charts, 
and graphs. 

 On-going journal writing: Entries may 
be written on a daily basis in class or at 
home, after each lesson, or at any time 
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the teacher and/or student feels 
appropriate. Journals may be used as 
a means of assessment. 

   
Key Criteria for Performance 
Assessment 
 

 Written answers should include 
evidence from the text to support 
student answers.   

 District and state writing rubrics should 
be used to assess the learning.   
 

  

Key Criteria for Other Assessments 

 Logical and comprehensible idea 
development 

 Textual evidence from the text used 
appropriately and accurately  

 Use of standard English conventions in 
writing and speaking 

 Proficient use of content-specific 
vocabulary and map skills 
 

Possible Accommodations – 
Performance task 
 
Scaffold learning tasks for struggling 
students by dividing parts of the 
assessment into smaller work tasks.  
 
Provide graphic organizers to assist with 
writing tasks and student checklists to self-
monitor. 

Possible Accommodations – other 
assessments 
Provide audio and visual access to support 
text comprehension for struggling learners. 
 
Provide an outline or summary of the text. 
 
Differentiate close reading by reducing the 
number of paragraphs and practicing 
ongoing assessment of student progress 
to inform decisions about the students that 
need additional support.  
 
Use Anchor Charts to support the learning 
 
Apply RETELL strategies for ELL students 
Provide direct instruction of vocabulary: 

 Provide a description, explanation, 
or example of the new term. 

 Ask students to restate the 
description, explanation, or 
example in their own words. 

 Ask students to construct a picture, 
pictograph, or symbolic 
representation of the term. 

 Engage students periodically in 
activities that help them add to their 
knowledge of the terms through 
students discourse and written 
work. 

 Periodically ask students to discuss 
the terms with one another. 

Learning Plan 
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Summary of Key Learning Events and Instruction          
 
In general: 

 Close reading (supported and then independent) with text-dependent questions to 
use with individuals and groups 

 Discussion in various modes (turn and talk, small group, think/pair/share, whole 
group, jigsaw) 

 Text-Dependent Questions  

 Direct Instruction in analysis of primary and secondary sources 

 Direct instruction in key vocabulary 

 Direct instruction in writing 
**Some Lesson Topics are meant to extend over the course of several days 

 
 

Lesson 1: Exploration of Essential Questions (The unit should be “bookended” by an 
essential question exploration session, meaning that you begin exploring the essential 
questions and end the unit by looking at them again and reexamine them as a class and 
in collaborative groups.  Throughout the unit, teachers should refer back to essential 
questions and encourage students to consider them throughout the unit.) 

 Students can examine questions through collaborative groups, think-pair-share 
activities, journal writing or other such collaborative activities that help students 
engage in academic discourse. 

 
Lesson 2: Gilder Lehrman - The Articles of Confederation 
(https://www.gilderlehrman.org/history-by-era/creating-new-
government/resources/articles-confederation)  
Key Terms/People:  compromise, Constitutional Convention, Northwest Territory, Land 
Ordinance of 1785, Northwest Ordinance of 1787 

 JIGSAW: Create 7 groups of 3 or 4 in each group and assign sections of the Articles 
of Confederation to read: 

o Group 1 – Articles I – IV 
o Group 2 – Articles V – VI 
o Group 3 – Articles VII – IX (end of Par.1) 
o Group 4 – Article IX (Par. 2 & 3) 
o Group 5 – Article IX (Par. 4 & 5) 
o Group 6 – Article IX (Par. 6 & 7) 
o Group 7 – Articles X – XIII 

 Have each group read their assigned portion of the Articles of Confederation and 
write out on a large sheet of Post-It paper, in their own words, from their section: 

o What are the five most important facts about the creation of our first 
national government? You are looking for structure and function. 

o Place a title/category/classification at the top of the Post-It paper that 
summarizes the type of information you included from your section. 

 Each group will select a reporter who will briefly explain the title and information 
provided on the Post-Its to the large group. 

 CAROUSEL: Each group will walk around the room as the teacher allows two 

https://www.gilderlehrman.org/history-by-era/creating-new-government/resources/articles-confederation
https://www.gilderlehrman.org/history-by-era/creating-new-government/resources/articles-confederation
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minutes to read/view each Post-It. As you are walking around the room, create a “T-
Chart” of strengths and weaknesses of the Articles of Confederation. 

 Lecture covering key points and passage of the Land Ordinance of 1785 and the 
Northwest Ordinance of 1787. 
Questions to consider as a large group: 

o Why did Congress have so much trouble passing laws under the terms of 
the Articles of Confederation? 

o Why was it difficult or impossible for the government of the United States, 
under the Articles, to raise money to pay its expenses? 

o Why was it difficult or impossible for the government of the United States, 
under the Articles, to settle disputes between the states or between 
citizens of different states? 

o Which of the weaknesses of the Articles proved most significant in 
causing the failure of government under the Articles? 

o What amendments might the states have added to the Articles to make 
this plan for government more effective? 
 

Lesson 3: The Northwest Ordinance of 1787 and The Land Ordinance of 1787 
Key Terms/People: Northwest Territory, Land Ordinance of 1785, Northwest Ordinance 
of 1787, surveyor, ordinance 
 

 Close read about of the Land Ordinance of 1785 and the Northwest Ordinance of 
1787. 

 Map analysis on pg. 154-The Land Ordinance of 1785 and 1787 

 History and Geography Activity-The Northwest Territory; online textbook resource 

 Questions to Consider: 

 How did a territory become a state? (steps to statehood) 

 What important rights did the Northwest Ordinance of 1787 provide? 

 What was the purpose of the land Ordinance of 1785?  
 

Lesson 4: Shays Rebellion 
Key Terms/People: Daniel Shays, Shays Rebellion, Depression, Inflation 
 

 Student’s will watch a video clip on Shays' Rebellion (www.history.com/topics/shays-
rebellion/videos/america-gets-a-constitution) and think, pair, and share a cause and 
effect chart about Shays’ Rebellion. 

 Stanford Education-Reading Like A Historian Shays Rebellion lesson: 
sheg.stanford.edu/shays-rebellion 

 Primary Source- textbook teacher's edition pg 161; Two Views of Shays Rebellion 

 Questions to consider: 

 What events led to Shays Rebellion? 

 How did Shays Rebellion point out the weaknesses of the Articles of 
             Confederation? 

 Why do you think Daniel Shays and the other rebels took the action they did 
            and do you think they were justified?       

http://www.history.com/topics/shays-rebellion/videos/america-gets-a-constitution
http://www.history.com/topics/shays-rebellion/videos/america-gets-a-constitution
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Lesson 5: The Constitutional Convention 
 

Key Terms/People: representatives, delegate, James Madison, George Washington, 
Benjamin Franklin, Thomas Jefferson, John Adams, chattel, James Wilson, Roger 
Sherman, apportionment, census, suffrage, ratify 
 

 Two column notes on the Constitutional Convention; textbook pgs. 164-164 

 Evaluate the purpose of the Constitutional Convention 

 Primary Source-Chapter Resource File: Benjamin Franklin Addresses the 
Constitutional Convention 

 Biography (online textbook resource)-Signers of the Constitution; close read, 
annotate and respond to questions 

Questions to consider 

 Who were the key delegates at the convention and what important voices were 
absent? 

 What were some of the major issues that divided delegates at the convention? 

 Why did the delegates select Washington as president of the convention? 

 What challenges did the delegates face at the convention? 
 

Lesson 6: The Great Compromise 
Key Terms/People: Virginia Plan, New Jersey Plan, Great Compromise, Three Fifths 
Compromise, federalism, popular sovereignty, legislative branch, executive branch, 
judicial branch, checks and balances 
 

 Close read and complete a graphic organizer summarizing the main ideas of the 
Virginia Plan and the New Jersey Plan and how they resulted in the Great 
Compromise.  

 Complete an open response question using their graphic organizer-A) Describe the 
major area of conflict that complicates the convention. B) Compare the arguments 
given by both sides. C) What agreement was made to finally resolve the issue? D) 
How did the results affect our modern government? 

 Primary Source-Compromise and the Slave Trade pg 166; Analysis of the source 
and how the different points of view led to the Three-Fifths Compromise 

 Top down web on the three branches of government 

 Document Based Activity-textbook online chapter resource; Forming the Constitution 
Questions to consider 

 How the might the Constitution been different if African Americans and women had 
been able to attend the convention? 

 How did the Great Compromise satisfy the concerns of the large and small states? 

 How did regional differences divide the convention on slavery? 

 How did the convention reach a compromise on the issue of slavery? 

 How did the framers put into practice the idea of popular sovereignty expressed in 
the Declaration of independence? 

 Why did the framers feel the need to create a system of checks and balances? 
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Lesson 7: Federalists and Antifederalists 
 

Key Terms/People: Federalism, Federalists, Anti-Federalists, Federalist Papers, George 
Mason, James Madison, Alexander Hamilton, Bill of Rights  
 

 Students will research and debate the positions and policies of the Federalists and 
Antifederalists. 

 Divided Page Federalist/Antifederalists 

 Stanford Education Group-Reading Like A Historian: Federalists and 
Antifederalists lesson  

 Textbook online resource-Hamilton and Madison 

 Textbook online resource-Federalists Paper No. 15 

 Biography Activity-George Mason; textbook chapter resource 

 Political Cartoon-ratifying the Constitution; textbook online resource 

 History and Geography Activity-Ratifying the Constitution; textbook online resource 

 District CFA #3- See Dropbox link for documents and writing prompt. 
Questions to Consider 

 What were the Federalists main arguments in favor of the constitution? 

 What were the antifederalists main fears regarding the constitution? 

 How did disagreements about individual rights result in the Bill of Rights? 
 
 
Lesson 8: Bill of Rights  

 Students will gain background knowledge by using text and resources.  They will use 
a graphic organizer to take notes on the freedoms protected by the Bill of Rights.  

 Key Vocabulary: petition, search warrant, due process, indict, double jeopardy, 
eminent domain, infringed, violated 

 Student will explore mock situation and decide what rights are being violated or used 
by citizens- see google drive for resources 

 Analyze U.S. Supreme Court Case Studies and defend whether or not they apply to the 
Bill of Rights-textbook resource  

 Bill of Rights Charades- Student game to check for understanding.  Student will be 
assigned a freedom and will have to act it out- class will guess what is being 
portrayed 

 Online text resource: Primary Source: “An essay on the Liberty of the Press” 

 Political Cartoon Activity 6: The Bill of Right 
Gilder Lehrman - Bill of Rights Lesson (https://www.gilderlehrman.org/history-by-
era/early-republic/resources/our-constitution-bill-rights-grades-7%E2%80%939) 
These lessons on the Bill of Rights are part of Gilder Lehrman’s series of Common 
Core–based units. These units were written to enable students to understand, 
summarize, and analyze original texts of historical significance. Students will 
demonstrate this knowledge by writing summaries of selections from the original 
document and, by the end of the unit, articulating their understanding of the complete 
document by answering questions in an argumentative writing style to fulfill the Common 
Core Standards. Through this step-by-step process, students will acquire the skills to 

https://www.gilderlehrman.org/history-by-era/early-republic/resources/our-constitution-bill-rights-grades-7%E2%80%939
https://www.gilderlehrman.org/history-by-era/early-republic/resources/our-constitution-bill-rights-grades-7%E2%80%939
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analyze any primary or secondary source material. 

 Part 1: Students will understand the rights and restrictions that are defined by the 
first five amendments of the Bill of Rights in the United States Constitution. They will 
demonstrate that understanding by restating those ideals in their own words. 

 Part 2: Students will understand the rights and restrictions that are defined by the 
second five amendments of the Bill of Rights in the United States Constitution. They 
will demonstrate that understanding by restating those ideals in their own words. 

 Part 3: Students will understand how decisions made by the Supreme Court are 
based on what is written in the Constitution and in the Bill of Rights. They will 
become aware of the influence these decisions, based on the Court’s interpretations 
of the Constitution and the Bill of Rights, have on American society. 

 
Lesson 9: The Seven Principles of Government 

 Task #2: Students will read and research the seven principles of government 
through a jigsaw activity.  Students will be responsible for writing a brief summary, 
creating a visual representation and presenting their principle to the class.  A brief 
discussion of these principles can be found in Creating America p.244-247 and 
section 4: Understanding the Constitution- pg. 182-185.  

 Key Terms/People: popular sovereignty, republicanism, federalism, separation of 
powers, checks and balances, limited government, individual rights 

 
Lesson 10: Review Essential Questions and Unit Goals 

 Read online text resource: Primary Source: What It Mean to Be an American: Two 
Views 

 Students will reexamine the essential questions again and reexamine them as a 
class and in collaborative groups.  Students can examine questions through 
collaborative groups, think-pair-share activities, journal writing or other such 
collaborative activities that help students engage in academic discourse. 
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